90      THEORY    AND    PRACTICE    OF    EDUCATION
Probably if the theory holds good that the origin of all
more complex emotional attitudes is to be sought in the
feeling tone that accompanies or causes our innate be-
haviour, then sympathy has its beginning in that sym-
pathetic induction of emotion which enables us to experi-
ence some vestige of an emotion that we observe in other
people.
It is undoubtedly a fact that very young children do
* sense * with extraordinary accuracy the emotional atmo-
sphere in which they live, and nothing is more important
than that it should be happy and serene. As they grow
older they must be helped to work out such feelings of
sympathy in social acts, and the more we accept willing
service from them, the better.
In many of the best homes and schools there is so much
thought given to the children that no opportunities are
left for the children to take thought for the older people,
partly because teachers at least, and often parents, seem
to think it is wrong to let younger people know one is tired,
cross or worried. Yet it is by being helped to understand
and being encouraged to take a share in bettering the
situation that a child grows in sympathetic imagination.
Sympathetic imagination can only grow with knowledge
and experience, and perhaps the intelligent child learns
as quickly here by his mistakes as in any department of
life. But he can be helped to learn and to extend the
province of his sympathy by education.
In literature lessons little children best get understanding
ol other people by impersonating them, and all through
school and university days dramatic work is of great value
for tMs purpose. But in all literature lessons for older
children, discussions on character, on the possibility of the
plot, &c.» should bring out the author's idea of his char-
acters. Unless when a boy leaves school he is willing to
be interested iii the motives and characters of the people
about whom he reads, his reading is not likely to extend

